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public. As in previous years, participation was strongest among family/caregivers connected to VSB 
schools, particularly elementary programs. This aligns with participation patterns observed in prior 
financial plan engagement surveys. 

Participants were invited to provide the first three characters of their postal code. Submissions align 
with Vancouver addresses and reflected participation from across the city. Responses were 
distributed across multiple neighbourhoods, with no single area dominating participation. Postal 
code information is included to provide context and should not be interpreted as a statistically 
representative sample of the city. 

Participants most commonly accessed the survey through direct email, followed by links shared by 
schools or programs and social media posts.  

Survey input overview 
Participants shared a wide range of ideas focused on how resources could best support students, 
schools and staff. Across responses, several recurring themes emerged. Participants most 
frequently referenced the importance of school-based staffing, particularly education assistants 
(SSAs), support workers, counsellors and resource teachers. Curriculum-related input was also 
common, with a strong focus on literacy and course availability as well as arts and enrichment 
programming. Facilities were another area of emphasis, with comments clustered around 
maintenance, renovations and safety. Further details about participant submissions are below 
including examples of submissions that informed the thematic analysis 

Staffing and classroom support 
Participants most often suggested increasing the number of school-based staff who work directly 
with students. Many referenced education assistants (SSAs), support workers, counsellors, resource 
teachers and specialists as essential to daily learning. Several recommendations submitted suggest 
redistribution of staffing to more school-based roles rather than resourcing 
administrative/operational positions.  

Suggestions included hiring additional school-based staff, increasing in class support for students 
with diverse learning needs, expanding access to counsellors, psychologists, speech language 
pathologists and occupational therapists, reducing reliance on substitutes or educators-on-call and 
lowering student-to-staff ratios through smaller class sizes. Also notable were calls for staff training, 
particularly about supporting children with neurodiversity and in evidence-based evolving 
pedagogy.  

Participants emphasized that staffing levels affect learning outcomes, inclusion and student safety 
and well-being, as well as teacher workload. Many noted that staffing supports classroom stability, 
helps address diverse needs and enables educators to focus more fully on instruction. 
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“Choice and enrichment opportunities help students stay motivated and connected to their 
learning.” 

Learning resources and classroom materials 
Many responses expressed calls for additional or improved learning resources. Participants 
referenced books, library resources, classroom supplies and learning materials across literacy, math, 
science and the arts. 

Suggestions included access to textbooks, workbooks, hands-on materials and experiences as well 
as digital tools and resources. Participants described these resources as necessary for equitable 
access to learning and for reducing out-of-pocket costs for educators and families. 

Illustrative examples of submissions 

“Access to high-quality learning materials supports hands-on instruction and equitable 
learning experiences.”  

“Well-resourced classrooms allow students to fully participate and engage in meaningful 
learning.” 

Facilities, maintenance and school environments 
Many respondents shared perspectives about the physical condition of schools and grounds. Input 
referenced building maintenance and cleanliness, specifically regarding washrooms, playgrounds 
and outdoor spaces/exterior conditions. Participants also called for renovations/upgrades of 
schools and for investment in safety infrastructure/work. 

Climate resilience, heating, cooling and air quality were also noted in participants’ comments. 
Participants linked school environments to student health and safety as essential to enable learning. 

Illustrative examples of submissions 

“Safe, well-maintained, and welcoming school spaces support student well-being and 
readiness to learn.”  

“Investing in school environments helps create healthy, supportive places for students and 
staff.” 

Student well-being, mental health and safety 
Participants also raised the importance of student well-being, mental health and safety. Input 
included suggestions for increased counselling and mental health supports, bullying prevention and 
school safety measures. 
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While input varied widely, some participants referenced digital well-being, screen use and phone or 
device policies, while others emphasized emotional and social skill development. Many respondents 
noted that students learn most effectively when they feel safe, supported and are able to focus. 

Illustrative examples of submissions 

“Students learn best when they feel safe, supported, and able to focus on learning.”  

“Access to counselling and well-being supports strengthens engagement and helps students 
succeed.” 

Inclusion, equity and access 
Participants highlighted both the importance of inclusion and the need for supports to be effective 
and accessible. Input submitted referenced supports for students with disabilities and diverse 
learning needs, as well as equitable access to services and resources throughout the school district. 
Participants also noted the importance of designated supports tailored for Indigenous students and 
English language learners to promote equitable opportunities for all learners. 

Input provided also highlighted the significance of food programs within the education system, to 
address challenges related to nutrition/food security. Participants’ comments also noted student 
learning supplies and materials, as well as experiential learning opportunities. There were also calls 
for funding support and availability for before- and after-school programs, child care and 
extracurricular activities as important ways to advance access and equity for all students.  

Illustrative examples of submissions 

“Inclusive education works best when students have the supports they need to participate and 
belong.”  

“When classrooms are supported effectively, inclusion strengthens learning for all students.” 

Scheduling, calendar and instructional time 
Participants frequently commented about how the school year and day are structured. Input 
included references to semester versus linear system at the secondary level, professional 
development days (timing and frequency), instructional time, daily schedules and transitions 
between grades and schools. 

Illustrative examples of submissions 

“Thoughtful scheduling supports continuity of learning and helps students stay engaged 
throughout the year.”  

“Clear, consistent time structures help balance learning, well-being, and family routines.” 



https://www.youtube.com/live/cxKDIDFFWng
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the special delegation meeting. See appendix for additional input received from members of the 
public. 

Written submissions 
Written input and feedback was accepted via email and mailed correspondence throughout the 
engagement period. More than 100 written submissions were received and reviewed as part of the 
2026–2027 financial planning engagement process. See appendix for submissions received. 

The submissions received shared personal experiences and perspectives related to budget planning. 
Topics raised included support be retained or increased for school-based staffing such as education 
assistants (SSAs), student support workers, counsellors, resource teachers and principal/vice-
principals roles. Submissions also sought budget priority to enhance learning conditions and 
instructional approaches, inclusive education, student well-being and safety as well as school 
facilities and capacity pressures. The correspondence received echoes a shared focus with input 
provided by inherent rights holders representatives and stakeholder group representatives, as well 
as input gathered through the public survey. 

Trustee updates and information-sharing 

Throughout the engagement period, trustees were kept informed through regular updates, including 
weekly sharing of written submissions received. In addition, updates were provided through 
committee reports and presentations at finance and personnel committee meetings, as well as 
materials presented at the special public meeting on April 7, 2026, in support of the draft financial 
plan. Trustees also received the interim engagement summary report, including information 
gathered from inherent rights holders, the District’s formal stakeholder groups, and input from 
students’ families, students and staff collected through the budget survey. 

Trustees were provided with presentation materials submitted by stakeholder groups and public 
delegates in connection with the committee of the whole meeting on April 13 and the public 
delegation meeting on April 15, 2026. 

  

https://www.youtube.com/live/cxKDIDFFWng
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• A coherent, district-wide system with clearly defined 
standards and expectations.


• Reliable data and public reporting.


• Effective accountability mechanisms.


• Staffing structures that provide time, training, and 
coordinated planning capacity

Conditions that Must Be in Place to Mitigate the Risk



2026-2027 Budget Submissions - Governance Actions

• Establish and implement a coherent, district-wide inclusive education 
framework with clear standards, roles, and accountability.


• Require the development and implementation of an inclusive education 
manual that defines expectations, processes, and responsibilities across 
the system.


• Establish policy requirements for IEP development processes, including 
timelines, communication protocols, and accountability mechanisms.


• Require the establishment of data and public reporting systems so the 
Board can determine whether students are accessing education equitably.



• Establish and monitor accountability mechanisms, including complaints, 
appeals, response timelines, and system improvements.


• Identify and address barriers with mechanisms for continuous improvement.


• Ensure staffing structures provide educators with the time, training, and 
coordinated planning capacity required to meet system expectations.


• Ensure this work is informed by families with disabilities and experts with 
appropriate specialized training and experience and supported by an 
education consultant with expertise in inclusive education.

2026-2027 Budget Submissions - Governance Actions



It always 

seems 

impossible 

until it’s done.

                                    
—Nelson Mandela



2026-2027  
VSB Budget Presentation & Submission
Wholesale Changes to Address the Enterprise Risk of Not Providing Inclusive Education 

SLIDE 1 — GREETINGS 

Good evening, Chair and Trustees.


Thank you for the opportunity to speak.




Enterprise Risk Management


Supporting Students with Disabilities or Diverse 
Abilities - The risk that, due to factors including 
Ministry funding, limited workforce availability, the 
VSB has limited resources to adequately support and 
provide a positive experience for students with 
disabilities or diverse abilities (including accessibility). 


SLIDE 2 — ENTERPRISE RISK 

In your budget planning documents, the district has identified an enterprise risk: “that students with disabilities or diverse abilities may not be adequately supported”.


That means the risk has been acknowledged.


The responsibility that follows is to ensure it is actively managed and reduced over time. 


Accordingly, the decisions that you make with the funds provided must be targeted and effective in addressing this risk. 


This risk threatens your ability to provide inclusive public education to all students and improve educational outcomes and equity for Indigenous learners, children and 
youth in care, and students with disabilities or diverse abilities.


 
 
 



Source: Ministry of Education found at https://studentsuccess.gov.bc.ca/school-district/039/report/completion-rates

SLIDE 3 — PURPOSE OF PUBLIC EDUCATION & OUTCOMES 

At the same time, the purpose of public education in British Columbia is clear:


to enable all students to develop their potential and participate equally in society.


And, Ministry Policy requires you to demonstrate continuous improvement in student outcomes over time and to put systems in place that improve equity and close 
outcome gaps for priority populations.


At present, the Ministry Report—beginning on page 3 of tonight’s agenda package—shows that outcome gaps for students with disabilities and Indigenous learners 
remain persistent over time.




Literacy, and Numeracy (2024/25)

Source: Ministry of Education found at https://studentsuccess.gov.bc.ca/school-district/039/report/fsa

SLIDE 4 — FSA DATA 

The most recent FSA data shows that the district is not enhancing student learning over time.  

The orange dots, which represent current Grade 4 literacy and numeracy results, sit at the lower end of the district’s results over nearly a decade. 

And more than 60% of Grade 4 priority students in Vancouver did NOT WRITE these assessments.


The disparities in participation and outcomes are not new. 

They have existed over multiple years and over multiple years and across successive Boards of Education. 

It is concerning that these patterns persist at a time when the district is purportedly working toward equity, accessibility, and inclusion. 

Given the persistence of these outcomes, their connection to identified enterprise risks, and the barriers reported by students, parents, and their representatives, there 
appears to be limited evidence of a sustained and coordinated system-level response. Meaningful ongoing Board level discussion of these concerns in committee 
meetings is necessary to ensure that this risk is being mitigated.


The Ministry report provides only snapshots of potential inequities in educational planning and programming, and do not appear to provide sufficient precision for the 
level of decision-making require to ensure responsible stewardship of district resources. 




Source: Ministry of Education found at https://studentsuccess.gov.bc.ca/school-district/039/report/fsa

SLIDE 5 — DATA GAP 

Similar disparities persist across grades and time.




Source: Ministry of Education found at https://studentsuccess.gov.bc.ca/school-district/039/report/grad-assess

SLIDE 6 — DATA GAP 

The disparities in literacy and numeracy results persist —raising critical questions about access to specialized their 2 and tier 3 literacy and numeracy supports for 
priority students, and the effectiveness of current  literacy and numeracy frameworks.


A Serious problem exists: the board does not have access to the level of data required to make precise, informed, system-level decisions — decisions that are necessary 
for the district to successfully mitigate the risk of not providing adequate support for students. 


Access to transparent data high-level data on the districts tiered support services is not available.


The Ministry data relied upon by the district provides only a partial snapshot and does not represent all students.


The data required to measure success for students with disabilities is fundamentally different— it must capture not only outcomes, but also access to supports, 
consistency of service delivery, and progress toward individualized goals. 


Without system-level data, the district cannot effectively manage or mitigate this enterprise risk.


Effective precision planning for inclusive education — and responsible stewardship of district resources — requires disaggregated and aggregated, system-level data — 
including service delivery, access, and outcome data — to:


• understand patterns of need


• identify service gaps


• allocate resources equitably


• measure outcomes over time




Without this level of system insight, decisions are based on assumptions rather than evidence — increasing risk rather than reducing it.


In the absence of this data, consultation with families of students with disabilities is critical.


At a time when the district is at risk of not meeting its mandates, it must ensure that families of students with disabilities can engage in meaningful, accessible, and 
informed conversations — and that advocacy itself is accessible.


Families bring valuable lived experience and advocacy insight, which can inform decision-making and support efforts to mitigate enterprise risk.




System Problems

• Expectations not defined 

• Inefficient, duplications of work & wasted staff time 

• Reactive, uncoordinated supports 

• Limited system support for staff* 
UDL and collaborative IEP requirements 

are not sufficiently aligned with realistic teacher 

workloads, scheduling and capacity considerations

SLIDE 7 — SYSTEM PROBLEMS 

Access to critical data is necessary to inform mitigation of this risk — but it is not sufficient on its own.


Significant system-wide changes are required — and these must be addressed through this year’s budget.


This points to system-level problems that must be addressed.


What exists is not yet a coherent, effective, or efficient system.


Expectations are not sufficiently defined — limiting consistent implementation and the ability to measure outcomes. 


There is no district-wide manual for inclusive education that is accessible to everyone — limiting consistency, streamlining, and coordinated service delivery.


As a result, the system operates with duplication of effort across schools and inefficient use of resources. 


Supports are not always coordinated or provided early — increasing the level of need over time.


Families are left to navigate complex systems without clear information about available services or how to access them.


When supports are not working, there is no clear, accessible process to resolve issues or ensure timely corrective action.


UDL and collaborative IEP expectations are not sufficiently aligned with realistic teacher workload, scheduling, and system capacity.


Responsibility is often placed on individual staff — particularly to address gaps in services — without adequate time, training, or system support.






• A coherent, district-wide system with clearly defined 
standards and expectations.


• Reliable data and public reporting.


• Effective accountability mechanisms.


• Staffing structures that provide time, training, and 
coordinated planning capacity

Conditions that Must Be in Place to Mitigate the Risk

SLIDE 9 — CONDITIONS REQUIRED 

To reduce this enterprise risk, certain conditions must be in place and properly resourced.


• A coherent, district-wide system with clearly defined standards and expectations.


• Reliable data and public reporting.


• Effective accountability mechanisms.


• And staffing structures that provide time, training, and coordinated planning capacity.


Without these conditions, the system cannot function effectively or sustainably.




2026-2027 Budget Submissions - Governance Actions

• Establish and implement a coherent, district-wide inclusive education 
framework with clear standards, roles, and accountability.


• Require the development and implementation of an inclusive education 
manual that defines expectations, processes, and responsibilities across 
the system.


• Establish policy requirements for IEP development processes, including 
timelines, communication protocols, and accountability mechanisms.


• Require the establishment of data and public reporting systems so the 
Board can determine whether students are accessing education equitably.

SLIDE 10 — GOVERNANCE ACTIONS 

To address these risks, governance action is required.


The Board must establish a coherent framework for inclusive education and clear policy expectations across the system.


It must ensure decisions are informed by data and supported by transparent public reporting.


(Next slide, please.)



• Establish and monitor accountability mechanisms, including complaints, 
appeals, response timelines, and system improvements.


• Identify and address barriers with mechanisms for continuous improvement.


• Ensure staffing structures provide educators with the time, training, and 
coordinated planning capacity required to meet system expectations.


• Ensure this work is informed by families with disabilities and experts with 
appropriate specialized training and experience and supported by an 
education consultant with expertise in inclusive education.

2026-2027 Budget Submissions - Governance Actions

SLIDE 11 — GOVERNANCE ACTIONS 

It must strengthen accountability mechanisms, including complaints and appeals processes, ensuring they are accessible, monitored, and lead to system improvement.


It must ensure staffing structures align with expectations.


And this work must be informed by families and supported by qualified expertise in inclusive education. 

These are essential conditions necessary for the success and sustainability of this system.


At a time when significant change is required, maintaining the current approach will increase the risks already identified.


The responsibility now is to demonstrate how this risk will be reduced.


Thank you.



It always 

seems 

impossible 

until it’s done.

                                    
—Nelson Mandela

SLIDE 1 — GREETINGS 

Good evening, Chair and Trustees.


Thank you for the opportunity to speak.


SLIDE 2 — ENTERPRISE RISK 

In your budget planning documents, the district has identified an enterprise risk: “that students with disabilities or diverse abilities may not be adequately supported”.


That means the risk has been acknowledged.


The responsibility that follows is to ensure it is actively managed and reduced over time. 


Accordingly, the decisions that you make with the funds provided must be targeted and effective in addressing this risk. 


This risk threatens your ability to provide inclusive public education to all students and improve educational outcomes and equity for Indigenous learners, children and 
youth in care, and students with disabilities or diverse abilities.


SLIDE 3 — PURPOSE OF PUBLIC EDUCATION & OUTCOMES 

At the same time, the purpose of public education in British Columbia is clear:


to enable all students to develop their potential and participate equally in society.




And, Ministry Policy requires you to demonstrate continuous improvement in student outcomes over time and to put systems in place that improve equity and close 
outcome gaps for priority populations.


At present, the Ministry Report—beginning on page 3 of tonight’s agenda package—shows that outcome gaps for students with disabilities and Indigenous learners 
remain persistent over time.


SLIDE 4 — FSA DATA 

The most recent FSA data shows that the district is not enhancing student learning over time.  

The orange dots, which represent current Grade 4 literacy and numeracy results, sit at the lower end of the district’s results over nearly a decade. 

And more than 60% of Grade 4 priority students in Vancouver did NOT WRITE these assessments.


The disparities in participation and outcomes are not new. 

They have existed over multiple years and over multiple years and across successive Boards of Education. 

It is concerning that these patterns persist at a time when the district is purportedly working toward equity, accessibility, and inclusion. 

Given the persistence of these outcomes, their connection to identified enterprise risks, and the barriers reported by students, parents, and their representatives, there 
appears to be limited evidence of a sustained and coordinated system-level response. Meaningful ongoing Board level discussion of these concerns in committee 
meetings is necessary to ensure that this risk is being mitigated.


The Ministry report provides only snapshots of potential inequities in educational planning and programming, and do not appear to provide sufficient precision for the 
level of decision-making require to ensure responsible stewardship of district resources. 


SLIDE 5 — DATA GAP 

Similar disparities persist across grades and time.


SLIDE 6 — DATA GAP 

The disparities in literacy and numeracy results persist —raising critical questions about access to specialized their 2 and tier 3 literacy and numeracy supports for 
priority students, and the effectiveness of current  literacy and numeracy frameworks.


A Serious problem exists: the board does not have access to the level of data required to make precise, informed, system-level decisions — decisions that are necessary 
for the district to successfully mitigate the risk of not providing adequate support for students. 


Access to transparent data high-level data on the districts tiered support services is not available.


The Ministry data relied upon by the district provides only a partial snapshot and does not represent all students.


The data required to measure success for students with disabilities is fundamentally different— it must capture not only outcomes, but also access to supports, 
consistency of service delivery, and progress toward individualized goals. 


Without system-level data, the district cannot effectively manage or mitigate this enterprise risk.


Effective precision planning for inclusive education — and responsible stewardship of district resources — requires disaggregated and aggregated, system-level data — 
including service delivery, access, and outcome data — to:




• understand patterns of need


• identify service gaps


• allocate resources equitably


• measure outcomes over time


Without this level of system insight, decisions are based on assumptions rather than evidence — increasing risk rather than reducing it.


In the absence of this data, consultation with families of students with disabilities is critical.


At a time when the district is at risk of not meeting its mandates, it must ensure that families of students with disabilities can engage in meaningful, accessible, and 
informed conversations — and that advocacy itself is accessible.


Families bring valuable lived experience and advocacy insight, which can inform decision-making and support efforts to mitigate enterprise risk.


SLIDE 7 — SYSTEM PROBLEMS 

Access to critical data is necessary to inform mitigation of this risk — but it is not sufficient on its own.


Significant system-wide changes are required — and these must be addressed through this year’s budget.


This points to system-level problems that must be addressed.


What exists is not yet a coherent, effective, or efficient system.


Expectations are not sufficiently defined — limiting consistent implementation and the ability to measure outcomes. 


There is no district-wide manual for inclusive education that is accessible to everyone — limiting consistency, streamlining, and coordinated service delivery.


As a result, the system operates with duplication of effort across schools and inefficient use of resources. 


Supports are not always coordinated or provided early — increasing the level of need over time.


Families are left to navigate complex systems without clear information about available services or how to access them.


When supports are not working, there is no clear, accessible process to resolve issues or ensure timely corrective action.


UDL and collaborative IEP expectations are not sufficiently aligned with realistic teacher workload, scheduling, and system capacity.


Responsibility is often placed on individual staff — particularly to address gaps in services — without adequate time, training, or system support.


SLIDE 8 — GOVERNANCE & RISK


These gaps are directly connected to the enterprise risks the district has identified.


Administrative Procedure 507 outlines how enterprise risks are to be managed.


However, there is no clear evidence before this Board that this risk is being reduced.


This raises a critical governance question:


WHAT LEVEL OF INEQUITABLE OUTCOMES IS ACCEPTABLE? 

From a human rights perspective, access to education must be equitable and non-discriminatory.




From a governance perspective, trustees must ensure the system is designed and resourced so all students can reach their potential and participate equally in society.


At present, there is no clear public reporting that allows this Board to determine whether students are accessing education EQUITABLY — or where the barriers are.


Without this, risk cannot be effectively managed.


SLIDE 9 — CONDITIONS REQUIRED 

To reduce this enterprise risk, certain conditions must be in place and properly resourced.


• A coherent, district-wide system with clearly defined standards and expectations.


• Reliable data and public reporting.


• Effective accountability mechanisms.


• And staffing structures that provide time, training, and coordinated planning capacity.


Without these conditions, the system cannot function effectively or sustainably.


SLIDE 10 — GOVERNANCE ACTIONS 

To address these risks, governance action is required.


The Board must establish a coherent framework for inclusive education and clear policy expectations across the system.


It must ensure decisions are informed by data and supported by transparent public reporting.


(Next slide, please.)


SLIDE 11 — GOVERNANCE ACTIONS 

It must strengthen accountability mechanisms, including complaints and appeals processes, ensuring they are accessible, monitored, and lead to system improvement.


It must ensure staffing structures align with expectations.


And this work must be informed by families and supported by qualified expertise in inclusive education. 

These are essential conditions necessary for the success and sustainability of this system.


At a time when significant change is required, maintaining the current approach will increase the risks already identified.


The responsibility now is to demonstrate how this risk will be reduced.








Gordon Elementary School serves a diverse group of students,
including many who need additional behavioural, emotional, and
learning support. The vice-principal plays a critical role in supporting
these students and maintaining a safe, inclusive environment.
Decisions based on enrollment alone do not reflect the complex
needs of our school. We have 1 new 100+ rental unit building and 1
new condo building that is sold out with 59 units. They both are now
recently open and in our catchment for Gordon, with more towers
(10+) being planned as part of the Broadway Plan.  There towers
being proposed in the neighborhood will also mostly be in Gordon's
catchment without any additional schools being added.  

Our current VP is at our school as their first VP role, and has spoken
about the mentorship opportunities at our school with an
experienced principal.  How will they or others have these same
opportunities if this role and others are eliminated?  

Please reconsider this change and keep this position in place. 

Kind regards,



From:
To: budget
Cc: Janet Fraser; Lois Chan-Pedley; Victoria Jung; Alfred Chien; Preeti Faridkot; Christopher Richardson; Joshua

Zhang; Freddie Zhang; Suzie Mah; david.eby.mla@leg.bc.ca; Jennifer Reddy; ECC.Minister@gov.bc.ca
Subject: VSB Budget: Gordon Elementary Admin Roles
Date: Thursday, April 16, 2026 2:09:12 PM

Dear VSB Trustees, 

I am  I am writing about my concerns
regarding the proposed changes to administration roles in the VSB's budget.

Our school saw firsthand the challenges of managing without a VP during two periods over
the past five years, and the huge difference having a VP made to our school community--in
impacts to student learning, support for students with extra needs, and maintaining a safe
environment.

I urge you to reconsider the proposed change to this vital role within the school.

Regards,





From:
To: budget
Subject: VP role at Gordon Elementary
Date: Thursday, April 16, 2026 2:20:56 PM

Dear Trustees,

Gordon Elementary School serves a diverse group of students, including those with a range of
abilities who require additional emotional, behavioural, and learning support. The vice-
principal role at Gordon is critical in ensuring these students have access to education within a
safe and inclusive environment. Decisions based on enrollment alone do not
reflect the diversity and needs of our students. Please reconsider this change. 

Best Regards,







From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang; david.eby.mla@leg.bc.ca; ECC.Minister@gov.bc.ca
Subject: Don"t cut the VP role at Gordon elementary
Date: Thursday, April 16, 2026 2:57:43 PM

Dear Trustees,

I am writing to you  to express my concern regarding the proposed cut to
our Vice-Principal position. I’ve seen firsthand that this role is about much more than just
administration; it is about the direct success of our students.

When a VP is pulled away or the position is cut, these specialized reading supports and one-
on-one interventions are the first things to disappear. Our kids need that extra layer of
leadership to ensure they don't get left behind.

Please reconsider this decision and keep the Vice-Principal role at Gordon.

Sincerely,



From:
To: budget
Cc: anet.fraser@vsb.bc.ca; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah;

Jennifer Reddy; Christopher Richardson; Freddie Zhang; Eby.MLA, David; ECC.Minister@gov.bc.ca
Subject: Opposition to the Proposal to Cut Gordon Elementary Vice-Principal
Date: Thursday, April 16, 2026 3:07:38 PM

Dear Trustees, 

 I am writing to
express my opposition to the proposed cut of their Vice Principal. 

 

Gordon Elementary School serves a diverse group of students, including many who need
additional behavioural, emotional, and learning support. The vice-principal plays a critical role
in supporting these students and maintaining a safe, inclusive environment. 

 from the Vice
Principal due to behavioral issues. If the role is eliminated it will fall upon  classroom
teacher to deal with all issues, which will be a constant disruption to the classroom and
student education. 

Decisions based on enrolment alone do not reflect the complex needs of our school. Please
reconsider this change.

Thank you for your time,



From:
To: budget
Subject: VP ROLE NECESSARY
Date: Thursday, April 16, 2026 3:18:06 PM

To Whom It May Concern, 

I am writing to express serious concern regarding the potential reduction or removal of the
Vice Principal (VP) position at Gordon Elementary.

At our school, the VP role is not limited to administrative duties. The individual currently
serving as VP is also directly supporting students, 

 This means that removing or reducing this position would not only impact school
leadership, but would significantly reduce hands-on support available to students—particularly
those with additional needs.

 how critical consistent,
knowledgeable support is within the school environment. Schools today are managing
increasing levels of behavioural, developmental, and medical complexity. This requires
experienced staff who understand students, can respond quickly to situations, and can support
both classroom teachers and students effectively.

Reducing this role would have real consequences:

Less access to specialized support for vulnerable students
Increased pressure on already stretched classroom teachers and support staff
Reduced ability to respond safely and effectively to incidents or dysregulation
Loss of continuity and relationship-building that is essential for student success

This is not a situation where “less can do more.” Our schools need more support, not less—
especially at a time when student needs are growing, not decreasing.

I strongly urge the district to maintain the VP position at Gordon Elementary in its current
capacity. The impact of this role extends far beyond administration—it is an essential part of
the support system that ensures all students, and particularly those with additional needs, can
access a safe and appropriate education.

Thank you for your consideration. I would appreciate any information you can share about
how this decision is being evaluated and how student needs are being prioritized.

Best regards,

 



From:
To: budget
Cc: david.eby.mla@leg.ba.ca; Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua

Zhang; Suzie Mah; Jennifer Reddy; Christopher Richardson; Freddie Zhang; ECC.Minister@gov.bc.ca
Subject: Support for Gordon VP role; protecting student support and inclusion
Date: Thursday, April 16, 2026 3:20:08 PM

Dear Trustees,

, and I am writing to strongly support maintaining the
vice-principal position at our school as part of the 2026–2027 budget.

This role is not an “extra”, it is essential to the day-to-day functioning of the school and to
ensuring that students receive the support they need. Gordon serves a diverse student
population, including many children who benefit from additional behavioural, emotional, and
academic support. The vice-principal plays a critical role in coordinating that support, helping
maintain a safe, inclusive, and well-functioning learning environment.

The presence of a vice-principal has a clear and meaningful impact on students and families.
When the position has been unfilled in the past, the strain on staff and the effects on students
were noticeable. With the role in place, there is stronger communication, better support for
complex needs, and a more stable school environment overall.

Decisions based primarily on enrolment numbers do not fully reflect the complexity of
Gordon’s needs. Removing this position would have real consequences for student well-being,
equity, and access to support.

I respectfully urge you to reconsider this proposed cut and to retain the vice-principal position
at Gordon Elementary.

Thank you for your time and consideration.

Sincerely,





From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang; david.eby.mla@leg.bc.ca
Subject: Gordon VP- Please reconsider proposed cut
Date: Thursday, April 16, 2026 3:34:34 PM

 Dear Trustees,

, and I am writing to strongly urge you to retain the vice-
principal position at our school as part of the 2026–2027 budget.

Our vice-principal plays a critical role in supporting students, staff, and families. This position
is not simply administrative but it is essential to maintaining a safe, inclusive, and well-
functioning school environment. Gordon serves a diverse student population, including many
children who benefit from additional behavioural, emotional, and academic support. The
presence of a vice-principal helps ensure these needs are met in a consistent and responsive
way.

When the vice-principal,  role has been unfilled in the past, the impact on students
and staff was very noticeable. We were so happy when this position was filled and has brought
meaningful improvements to school operations, student support, and overall well-being.
Removing it again will risk undoing that progress.  and
looks forward to  class. 

Decisions based solely on enrolment numbers do not fully capture the complexity of our
school community. Gordon’s needs go beyond what can be measured in headcount alone, and
the vice-principal role is vital in addressing those needs.

I request that you reconsider this proposed cut and prioritize the well-being and success of
Gordon students by maintaining the vice-principal position.

Thank you for your time and consideration.

Sincerely,





From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang; david.eby.mla@leg.bc.ca; ECC.Minister@gov.bc.ca
Subject: Opposition to the Proposal to Cut Gordon Elementary Vice-Principal
Date: Thursday, April 16, 2026 3:41:06 PM

Dear Trustees, 

 I am writing to express my
opposition to the proposed cut of their Vice Principal. 

 

Gordon Elementary School serves a diverse group of students, including many who need
additional behavioural, emotional, and learning support. The vice-principal plays a critical role
in supporting these students and maintaining a safe, inclusive environment. 

 from the Vice
Principal due to behavioral issues. If the role is eliminated it will fall upon  classroom
teacher to deal with all issues, which will constantly disrupt the classroom and student
education. 

Decisions based on enrolment alone do not reflect our school's complex needs. Please
reconsider this change.

Thank you for your time,



From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang
Subject: General Gordon Vice-Principal Role
Date: Thursday, April 16, 2026 3:41:48 PM

Dear VSB Trustees,

I am writing 
  I understand that based on the latest VSB budget, the vice-principal

position at Gordon is at risk, and I am deeply worried about the ramifications that
such a decision would have on our school community. 

Gordon parents have seen the profound difference a vice-principal makes in our
school. When the role was previously unfilled, there was a noticeable impact on
student support and overall school functioning. Since the position was reinstated, the
improvement has been significant.  Keeping a vice-principal role at Gordon, a school
with a diverse and expanding student population (based on the multiple new large-
scale housing developments within the catchment), is critical to ensuring the best
possible experience for our students.  

I urge you to please reconsider the decision to terminate the vice-principal position at
Gordon.   

Best regards,



From:
To: budget
Subject: VP position at General Gordon School in Vancouver
Date: Thursday, April 16, 2026 3:43:48 PM

Dear Trustees,

 and I strongly support keeping the vice-principal position
at our school. This role is essential for equitable access to education; it is vital for student
support, safety, and inclusion. Please reconsider this proposed cut.

Thank you.



From:
To: budget
Subject: Gordon Elementary, Vice Principal Position
Date: Thursday, April 16, 2026 3:43:32 PM

Sorry had the wrong email address before, but hopefully this will reach the VSB budget
feedback now. 
Thank you

From: 
Subject: Gordon Elementary, Vice Principal Position
Date: April 16, 2026 at 3:21:19 PM PDT
To: bugdet@vsb.bc.ca
Cc: janet.fraser@vsb.bc.ca, victoria.jung@vsb.bc.ca, lois.chan-
pedley@vsb.bc.ca, Alfred.Chien@vsb.bc.ca, Preeti.Faridkot@vsb.bc.ca,
Joshua.Zhang@vsb.bc.ca, Suzie.Mah@vsb.bc.ca,
jennifer.reddy@vsb.bc.ca, Christopher.Richardson@vsb.bc.ca,
Freddie.Zhang@vsb.bc.ca, ECC.Minister@gov.bc.ca,
david.eby.mla@leg.bc.ca

Dear VSB, 
Dear Trustees, 

I am writing to you  to ask that you reconsider
cutting our Vice-Principal position. I understand the budget is tight, but this role
is a necessity for our school’s daily operations and the well-being of our kids.

Gordon has many students who require this kind of specific behavioral and
emotional support. Without a VP, the workload becomes unmanageable, it will
put extra burden on teachers and this will have an impact on all kids!

Please keep the Vice-Principal role at Gordon so our school remains a safe and
inclusive place for every student.

Sincerely,



From:
To: budget
Subject: Feedback
Date: Thursday, April 16, 2026 3:48:10 PM

Dear Trustees, 
 and I strongly support keeping the vice-principal position

at our school. This role is essential for equitable access to education; it is vital for student
support, safety, and inclusion. Please reconsider this proposed cut.



From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang; david.eby.mla@leg.bc.ca; ECC.Minister@gov.bc.ca
Subject: Opposition to Elimination of VP Role at Gordon Elementary
Date: Thursday, April 16, 2026 3:57:11 PM

Dear Trustees,

 I am in full support of retaining the existing role of vice-
principal at our school. Decisions based on enrolment alone do not reflect the complex needs of our school. Gordon 
Elementary serves a diverse group of students, including many who need additional behavioural, emotional, and 
learning support. If this support is not accessible at the school, the burden will then be on parents to seek access, 
which will be out of reach for many families because of the high cost. The vice-principal plays a critical role in 
supporting these students as well as staff, and maintaining a safe, inclusive environment for all.

In addition, if indeed the decision is to be made based on enrolment alone, the future enrolment of the school is 
predicted to increase significantly as a result of large housing developments currently being built in the immediate 
neighbourhood. It is the closest elementary school for the families who will live in several large new buildings at 
Macdonald St and West 4th Ave, and it is a safe assumption that many children from these buildings will enrol at 
Gordon.

As a concerned parent, I ask you to please reconsider this change.



From:
To: budget
Cc: Janet Fraser; Victoria Jung; Lois Chan-Pedley; Alfred Chien; Preeti Faridkot; Joshua Zhang; Suzie Mah; Jennifer

Reddy; Christopher Richardson; Freddie Zhang; david.eby.mla@leg.bc.ca; ECC.Minister@gov.bc.ca
Subject: Gordon Elementary VP position in 2026/2027 budget
Date: Wednesday, April 15, 2026 4:14:14 PM

To the VSB Trustees,

 It’s come to my attention that the proposed budget 
will likely remove the Vice Principal position at our school.

 From September of 2022 until January of 2024 the school had no 
permanent VP. For that duration, there was an obvious strain on the school  because of that absence. There was no 
continuity, the staff and Principal lacked necessary support and the impact was definitely felt by both students and 
parents.

Students didn’t receive the support they needed, especially those with disabilities and IEPs. Programs like 
afterschool activities and clubs fell by the wayside. Everything, including school assemblies and the daily running of 
the school was less organized.

Our VP has made such a positive impact on this school since  One person in an 
administrative position that is dedicated to the school can and does make a massive difference in the running of the 
school, in providing support, and in building trust. If you take the VP position away from Gordon I fear you are 
failing the Education Plan’s goals of student well-being and inclusion.

The support that our Vice Principal offers this school is critical. I have personally witnessed what a difference this 
position makes.

Please don’t remove our VP.

Thank you,













https://www12.statcan.gc.ca/census-recensement/index-eng.cfm
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https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/protection-of-personal-information-when-reporting-on-small-populations
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/protection-of-personal-information-when-reporting-on-small-populations
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/protection-of-personal-information-when-reporting-on-small-populations
https://catalogue.data.gov.bc.ca/organization/ministry-of-education




























https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/k-12-funding-inclusive-education
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